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Introduction
Education is the bedrock of national development, a powerful catalyst for individual
empowerment, societal progress, and economic growth. In Zambia, a nation rich in
cultural diversity and natural resources, the education system stands as a crucial pillar
in shaping its future. This book, "Education In Zambia: A Comprehensive Overview
from Early Childhood to Higher Education," embarks on a detailed exploration of this
vital sector, offering an in-depth analysis of its evolution, current landscape,
challenges, and aspirations. It seeks to provide a holistic understanding of how
education in Zambia functions, from the foundational learning experiences of early
childhood to the specialized pursuits of higher education, and its profound impact on
the nation's trajectory.

This comprehensive overview delves into the multifaceted dimensions of Zambian
education, moving beyond mere statistics to uncover the intricate policies,
governance structures, and financing mechanisms that underpin the system. We will
explore the historical journey that has shaped the present educational framework,
understanding how past decisions and societal shifts continue to influence
contemporary practices. Furthermore, the book scrutinizes the curriculum
development process, the critical role of teacher education, and the ongoing efforts to
ensure quality assurance across all levels. By examining these core components,
readers will gain a nuanced appreciation of the dedication and complexities involved
in delivering education across the country.

A central theme throughout this book is the commitment to equitable access and
inclusive practices. We investigate the provisions for special education needs, the
persistent challenge of gender disparities, and the significant differences in
educational opportunities between rural and urban areas. Understanding these
disparities is crucial for formulating effective strategies that aim to leave no child
behind. Moreover, the book addresses the transformative potential of technology in
Zambian education, exploring how digital innovations are being harnessed to bridge
gaps, enhance learning experiences, and prepare students for the demands of the
21st century.

Beyond the formal structures, "Education In Zambia" also examines the broader
ecosystem that contributes to lifelong learning. We delve into the significance of non-
formal education, vocational training, and the critical role of partnerships and
collaborations in fostering a supportive educational environment. The book also
confronts pressing issues such as the impact of HIV/AIDS on education, the challenges
posed by brain drain in higher education, and the ongoing efforts to align educational
outcomes with national development goals. By presenting a realistic yet hopeful
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perspective, this book aims to inspire informed dialogue and strategic interventions.

This book is intended for a diverse audience, including policymakers, educators,
researchers, students, and anyone with a keen interest in the educational landscape of
Zambia. It serves as an invaluable resource for understanding the complexities,
celebrating the successes, and identifying areas for further growth within the Zambian
education system. Through rigorous analysis and insightful case studies, "Education In
Zambia" offers a profound understanding of the nation's commitment to nurturing its
human capital and building a brighter future through the power of knowledge. It is an
invitation to engage with the ongoing journey of educational transformation in
Zambia, highlighting both the formidable challenges and the immense opportunities
that lie ahead.
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CHAPTER ONE: Historical Foundations of Zambian
Education
The story of education in Zambia is a rich tapestry woven with threads of indigenous
traditions, missionary zeal, colonial pragmatism, and post-independence aspirations.
Before the advent of Western formal schooling, indigenous education systems
flourished across the diverse ethnic groups that now constitute Zambia. These
systems were deeply integrated into the fabric of society, serving to transmit cultural
values, practical skills, and knowledge essential for survival and community cohesion.
Learning was an ongoing process, often informal, and intrinsically linked to the stages
of an individual's life.

Education in Pre-Colonial Zambia

In pre-colonial Zambia, education was a communal affair, designed to produce well-
rounded individuals who could contribute meaningfully to their societies. Children
learned by observing, participating, imitating, and executing skills, with an emphasis
on practical knowledge that was immediately useful. This hands-on approach ensured
that skills such as hunting, farming, pottery, weaving, and ironworking were passed
down through generations. The curriculum, though unwritten, was comprehensive,
encompassing social, economic, political, and environmental issues.

Teachers in this traditional system were carefully selected members of the community
– men and women of great knowledge, experience, and integrity. They imparted not
only technical skills but also courage, endurance, honesty, and a strong sense of
responsibility, all vital for preserving the cultural heritage of the tribe, clan, family, and
individual. Language of instruction and learning resources were drawn directly from
the local environment, facilitating a smooth transfer of knowledge. Storytelling,
proverbs, songs, dances, and ceremonies were powerful pedagogical tools, reinforcing
communal values and historical understanding. The aim was always to adapt the
young generation to their physical environment, enabling them to use it fruitfully for
their own benefit and that of the community.

Early childhood education, though not formal, was vibrant and embedded in daily life.
From a young age, children learned through play and interaction with their families
and community elders. They were introduced to their roles and responsibilities within
the family unit and the wider community, gradually acquiring the social norms and
practical skills that would serve them throughout their lives. This foundational learning
instilled a strong sense of identity and belonging.

The Dawn of Western Influence: Missionary Education
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(1883-1925)

The arrival of European missionaries in the mid-19th century marked a significant
turning point in the history of Zambian education. Inspired by figures like David
Livingstone, missionaries such as Frederick Arnot and Francois Coillard began
establishing mission stations, which soon included schools. Their primary goal was
evangelization, and education was seen as a crucial tool for winning converts, training
local catechists, and creating a small Zambian middle class.

The earliest missionary schools focused on teaching reading and writing in vernacular
languages, allowing converts to engage with religious texts. This was often the first
step before expanding into more formal schooling. For instance, Frederick Arnot
opened his first school among the Lozi people in March 1883 with three pupils. These
early efforts were often fraught with difficulties, including dangers, hardships, and
sometimes the apathy of the African people.

Over time, more missionary groups, including the Paris Evangelical Missionary Society,
the London Missionary Society, and various Christian denominations, established a
network of schools across the territory. Notable educational centers like Mbereshi,
founded in 1900 by the London Missionary Society, emerged during this period. These
institutions also began to cater to girls' education, with individuals like Mable Shaw
introducing formal schooling for girls in 1915.

While missionary education brought literacy and new skills, it also introduced a
Western epistemic paradigm that often excluded local histories, traditions, and
cultural infrastructures. The curriculum was largely based on Christian teachings,
aiming to replace Zambian religions and introduce a "civilized" way of life. This
approach sometimes led to a disconnect between the education provided and the
immediate needs and cultural context of the indigenous population. Nevertheless, it
laid the groundwork for formal schooling and sparked a growing demand for Western
education among Africans.

Early childhood education during this period, particularly through missionary efforts,
often focused on religious instruction and basic literacy in preparation for primary
schooling. Welfare centers, sometimes associated with missions, also emerged, with a
focus on improving children's nutritional status.

The Colonial Era: British South Africa Company and British
Protectorate (1890-1964)

From 1890 to 1924, the territory now known as Zambia was administered by the
British South Africa Company (BSAC). During this time, the BSAC showed little interest
in developing African education, believing it would not contribute to the territory's
economic development. Education for Africans was largely left to the missionaries,
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with minimal government involvement or financial support. Treaties, such as those
signed with Paramount Chief Lewanika, sometimes included assurances of schools, but
direct financial assistance from the BSAC for African education was scarce. The
company’s primary focus was on exploiting mineral resources and securing cheap
African labor, often recruiting European workers from Southern Rhodesia for skilled
and low-skilled jobs in the mining sector. The first primary school for Africans was not
developed by colonial authorities until 1929, and secondary schooling even later,
shortly before World War II.

In 1924, the British Colonial Government took over the administration, and the
territory became the Northern Rhodesia Protectorate. This marked a shift, albeit a slow
one, towards greater government involvement in African education. In 1925, a Central
Advisory Board on Native Education was established, and a Sub-department of Native
Affairs was created to deal with education, later becoming an independent
department. The government's policy was to assist missions with grants to carry out
elementary school work and teacher training, and to share in the provision of higher
education as it became necessary.

Colonial education in Northern Rhodesia was characterized by a racially segregated
system. Primary and secondary education facilities were primarily designed for
children of white settlers. The quality of education for Africans was deliberately
suppressed, aimed at preparing them for manual labor and subservient roles rather
than fostering critical thinking or economic advancement. This meant a constrained
supply of skilled African workers, leading to a reliance on foreign expertise.

Despite limited investment, the period saw the establishment of some government
schools for Africans, such as the Barotse National School in 1907. However, it was not
an effective model for later government school structures. The 1925 educational
policy, influenced by the Phelps-Stokes Commission, urged that education be adapted
to the needs of the people. However, "adaptation" often carried different meanings. To
white settlers, it meant keeping Africans in a low-status position; to missionaries, it
was a path to "saving" Africans; and to the Phelps-Stokes Movement, it implied
education similar to that of black Americans in the southern United States, with a
focus on rural life and practical skills.

During the federal period from 1953 to 1963, when Northern Rhodesia was part of the
Federation of Rhodesia and Nyasaland, there was increased federal support for
education. However, the provision of secondary education for Africans remained
limited by colonial policies. The education system at independence in 1964 was
severely underdeveloped for the African population. Only one to three percent of the
African population had completed primary school, and there were fewer than 100
university graduates.

Early childhood education during the colonial era saw some formalization, primarily in
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public schools and local authority welfare centers. These were known as Sub-
Standards A and B and focused on basic learning and, in welfare centers, on improving
children's nutrition. The Day Nurseries Act of 1957 was the first policy direction for
early childhood education establishment, highlighting the growing, albeit slow,
recognition of its importance.

It is important to note that the infamous Bantu Education Act of South Africa, while
sharing similar colonial ideologies of segregated and limited education for Africans,
was not directly implemented in Zambia (then Northern Rhodesia). However, the
underlying principles of racial segregation and the deliberate suppression of African
educational advancement were certainly present in Northern Rhodesia's colonial
education system.

Post-Independence Education Reforms (1964 onwards)

Zambia gained independence on October 24, 1964, inheriting an education system ill-
suited to the needs of the newly independent nation. The post-colonial government
faced the monumental task of building a national education system that would
address the profound inequities of the colonial era. The main objectives of Zambia's
post-independence education policy were clear: provide equal educational
opportunities for all citizens, foster a sense of nationalism and promote national unity,
and supply the human resources needed for the economy through relevant training
programs.

Immediate actions were ambitious. In 1965, the new Zambian government proclaimed
free primary education to reverse years of colonial injustice and educational fees that
many Africans could not afford. An Act in 1966 abolished racial segregation in schools,
making education accessible to all citizens regardless of race, color, or creed. By 1970,
the government ensured that racially segregated schools were no longer in existence.
This included the nationalization of private and mission schools, with government
assistance covering tuition, boarding, and teacher salaries.

To achieve non-racial primary education by 1970, the government undertook
significant strategies, including the construction of numerous primary schools and the
retraining of teachers to accommodate diverse student populations. Policies
mandating universal access and compulsory, free primary education were established.
The First National Development Plan focused on community engagement and resource
allocation to facilitate these efforts. As a result, primary school enrollments surged
from 378,000 in 1964 to 810,000 in 1973, and secondary enrollments rose from
13,850 to 65,750 in the same period. Technical and vocational training colleges also
saw a significant increase in enrollment.

The establishment of the University of Zambia in 1966 was another landmark
achievement, addressing the critical shortage of university graduates. Enrollment at
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the university grew from 312 in 1966 to 3,000 in 1973. However, despite these
impressive gains, significant challenges remained, particularly a desperate shortage of
individuals with enough education for managerial, engineering, and technical roles.
Early obstacles included a bias towards placing schools in urban areas, despite a
predominantly rural population.

Several key education policy documents have shaped the post-independence
landscape. The 'Educational Reform' of 1977 emphasized education as an instrument
for personal and national development and aimed for nine years of compulsory basic
education. This reform also focused on improving technical and agricultural aspects of
education, as well as the standards of mathematics and science. 'Focus on Learning'
(1992) highlighted the need to mobilize resources for school development, while
'Educating Our Future' (1996) stressed the importance of education for all children
across all levels. These policies have consistently aimed to expand provision, achieve
equity, and improve the quality of education, though implementation has often
presented its own set of challenges.

The introduction of the Free Primary Education Policy for Grades 1 to 7 in 2002 further
aimed to address issues of access for vulnerable children who were previously
excluded due to costs. This policy abolished all forms of fees and made school
uniforms non-compulsory, striving for unconditional pupil enrollment. However, this
policy, like many before it, has also faced implementation challenges.

Early childhood education post-independence was initially driven by individuals,
parents, and private organizations, particularly in urban areas, and by faith-based
missionary organizations. The Lusaka Parents Pre-school Association was formed in
1972 to coordinate pre-school activities in the Lusaka region, later becoming the
Zambia Pre-school Association (ZPA). The government began providing training for
early childhood education teachers in 1983, a significant step towards formalizing and
professionalizing this critical sector. In 2004, the mandate for early childhood
education was transferred to the Ministry of Education, consolidating its place within
the national education system.
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